All textbooks in international business emphasize the importance of culture. However, a survey of widely-used texts reveals serious weaknesses, from straightforward errors of fact, to more subtle errors of interpretation, to serious problems with definitions and application of theories of cultural difference. The problems are strikingly consistent, and the paper examines a range of possible common causes. The authors appear personally and professionally isolated. An unsuccessful pedagogical strategy, a general hostility to theory, and the texts' American emphasis may be at fault, but only partly. The most interesting possibility is that the implicit purpose of the texts is not to engage sympathetically with actual cultural differences, but rather to mold the next generation of Western managers into a common pattern, by identifying an exotic cultural "other" against which students will form their new identity. One of the consequences is that it does not matter greatly to the authors whether other cultures are presented accurately, or not. This theoretical insight leads us back to a series of questions, both theoretical and empirical, with respect to pedagogy and training, but also to the definition of culture, and ways to trace its impact on management in an international context.
INTRODUCTION
Relevant research is driven by theory, and effective teaching is driven by research. Appropriate levels of theory guide research towards the "big questions" and away from irrelevant detail. Appropriate alignment of research results with teaching goals ensures that students develop their capacity for "deep learning" rather than acquiring only knowledge and skills. Recently there have been calls for research in international business to re-orient itself toward the big questions, to begin with an explicit derivation from theory, and to conclude with a contribution to theory (Buckley and Lessard 2005) . And, no less urgent, there have been calls for better alignment of outcomes, teaching modes, and assessment in international business teaching (Cronk 2005 ).
One of the big questions in international business is the role of culture. Almost by definition international business requires knowledge of cultural differences. We would expect that textbooks in the field would acknowledge this, and indeed, prefaces and introductory chapters in international business textbooks emphasize that culture is important. Some give culture pride of place and locate their chapter on cultural differences and the role of culture second or third, following the introduction and overview of the international economy. And, as we might expect, the chapters on cultural differences and the role of culture present an array of arguments and evidence intended to demonstrate the significance of culture for international operations, and cases that illustrate the difficulties that a lack of cultural understanding can cause.
But something has gone dreadfully wrong. The chapters on cultural differences and the role of culture in the fifteen widely-used international business textbooks that are surveyed here contain some truly remarkable errors, many of them actually quite amusing, a selection of which are noted in section 2 below. More seriously, when they attempt to analyze the reasons for cultural differences, the chapters suffer from equally serious errors of interpretation, notably treatments of religion, analyzed below in section 3. Authoritatively presented, but incorrect, alleged facts and dubious interpretations can lead to serious problems for firms and managers dealing with partners, suppliers, customers, or employees from different backgrounds.
Culture, as seen in section 4, is a concept that has proved particularly difficult.
There are several systematic ways in which the chapters misuse theory. There are errors of logic, and in particular an inconsistency in definitions and applications. Geert
Hofstede's popular typology is often cited imprecisely. The chapters fail to connect theory and their substantive discussion. The sections that summarize Hofstede and other theorists remain conceptually separate from the descriptions of national cultures, religion, or social structure. The chapters' structure undermines the achievement of their stated learning goals, and, as with incorrect facts and interpretations, can also lead to attribution errors and difficulties in international contexts.
One could shrug or smile over the odd egregious error in a single textbook, and if seriously dissatisfied one could pass on to another and hopefully better text in what is after all a very crowded market. However, looking over this broad range of texts, the weaknesses are so consistent, and so similar in form, that it almost seems they must stem from common causes. Section 5 considers some possible explanations. The failure to consult area studies, historical, political science, or sociological literature is obvious from the references. This might reflect the personal isolation of the authors, evidenced for instance in their reliance on personal experience, anecdote, and journalistic accounts. It could reflect a professional isolation, seen in the limited and encapsulated set of scholarly references. Publishers may be partly at fault, and the texts' weaknesses could in part reflect the pressures of emulation and the perceived need to "cover" material that has been included in other texts. Section 6 looks at some possible deeper reasons. The chapters' weaknesses could reflect a shared pedagogical strategy gone wrong, a misguided attempt to make complex issues simple, again possibly in response to pressure from publishers. The chapters' structure could be the result of an underlying empiricism and a general hostility to theory.
Politics and patriotism may play a role. The American focus, the "us versus them" examples, and the concern that Western managers may "go native" suggest the role of this sort of blinkered approach.
An intriguing final possibility is the idea that the texts reflect, not what American or Western business is, but what the authors implicitly wish it to be, or believe it will be.
The texts' target audience are students, and although the explicit purpose of the text is to transmit knowledge and skills, their implicit purpose is not to engage sympathetically with actual cultural differences, but rather to mold those students, the next generation of Western managers, into a common pattern, by identifying an exotic cultural "other" against which students will form their new identity. If this is true, then it does not matter greatly to the authors whether other cultures are presented accurately, or not.
More generally, this theoretical insight leads to a series of questions, and Section 7 offers some suggestions as to how we might proceed. We need to know how we can achieve effective alignment of teaching goals with substantive materials. The problems that need to be addressed are theoretical on the one hand in terms of educational theory, and empirical on the other in terms of the examples and cases used. Goals need to be aligned with substantive material, and both goals and material need to be theoretically grounded.
PROBLEMS WITH FACTS
We may begin with our headline example, the thumbs-up gesture, which appears repeatedly in subsections on non-verbal communication. According to John Cullen and Praveen Parboteeah "The thumbs-up gesture means everything is going well for North Americans and many Europeans, but is a rude gesture in Australia and West Africa" (Cullen and Parboteeah 2005, p. 498) . Donald Ball and his colleagues agree, in part. A quiz at the end of their chapter asks, "In most countries, the thumbs-up sign means 'OK.' But in which of the following countries is the sign considered a rude gesture?" The answer gives Italy and Australia as the two correct choices (Ball et al. 2004, p. 331; Ball et al. 2006, p. 213) . Confusingly enough, in the text of the same chapter we read that "Americans and most Europeans understand the thumbs-up gesture to mean 'all right,' but in southern Italy and Greece, it transmits the message for which we reserve the middle finger" (Ball et al. 2004, p. 318; Ball et al. 2006, p. 201) . David Holt and Karen Wigginton also tell us that "Infamous misunderstandings have resulted from the 'thumbsup' gesture, which to Americans commonly means 'okay,'" but they continue, "The same gesture has an angry and obscene meaning in Latin American societies" (Holt and Wigginton 2002, p. 341) .
Where does this leave our students? Are they to avoid elevating their thumbs in West Africa, Italy, Greece, and all Latin American societies, not to mention Australia?
Generalizations are hazardous, but at least in the case of Australia the statement is categorically incorrect. The thumbs-up gesture in Australia means exactly what it means in North America, and no misunderstanding, infamous or otherwise, will result if a foreigner uses the gesture. We will look briefly at the possible sources of this particular mistake below, but it does leave us wondering about the reliability of other assertions about nonverbal behavior, at the very least.
Another Australian example, from John Daniels, Lee Radebaugh, and Daniel Sullivan, is the caption to a photo that reads "Technology, especially in transportation and communications, brings traditional and contemporary cultures in greater contact, sometimes causing cultural clashes and sometimes creating cultural changes. The photo shows a traditional aborigine at a modern store in Sydney, Australia" (Daniels et al. 2004, p. 46) . The photo in fact shows a dark skinned man in a red loincloth and body paint, standing in front of the sidewalk service window of a coffee shop. The sign says "Quay Delicatessen" and anyone who has ever been to Sydney will recognize this as being at Circular Quay, on the harbor foreshore close to the Opera House, and will also know that the man must belong to one of the groups that perform for tourists. He is most likely collecting coffee or lunch. Because of the high profile of the area, the city council auditions all street performers before issuing them a license, to ensure quality and prevent overcrowding. The Aboriginal groups that perform there are indeed committed to presenting indigenous culture as broadly as they can, but they also sell their recordings on CD in addition to collecting contributions from passers-by.
The texts consistently suffer from this sort of statement, factually incorrect, overgeneralized, or stereotyped to near farce. The following quotations are taken, one from each text, in alphabetical order by surname of senior author:
• "Consider the British habit of automatically lining up on the sidewalk when waiting for a bus. This surface cultural trait results from the deep cultural desire to lead neat and controlled lives" (Ball et al. 2004, p. 292; 2006, p. 178) .
• "Overseas Chinese have demonstrated talent. Many of their organizations, however, lack all the trappings of modern management. They tend to be feudal (i.e. dominated by the entrepreneur father) … Most focus on only one product" (Cullen and Parboteeah 2005, p. 56) .
• "Sex, for example, is a big selling point in many countries. In an apparent attempt to preserve the purity of Japanese womanhood, however, advertisers [in Japan] frequently turn to blond, blue-eyed foreign models to make the point" (Czinkota et al. 2005, p. 51) .
• "Japan's island status makes it less prone to cultural borrowing" (Daniels et al. 2004, p. 73) .
• "Christianity underlies much of German culture -more than 96 percent of Germans are Catholics or Protestants. This may be why Germans tend to like rule and order in their lives, and why there is clear public expectation of acceptable and the unacceptable ways to act" (Deresky 2006, p. 105) .
• "In the People's Republic of China, the leadership, power, and authority are concentrated in the hands of a few older leaders, who govern without question.
They make all of the major decisions, which are carried out by middle-aged bureaucrats. The younger generation has essentially no power. Their protests for more freedom are viewed as threatening the time-honored Chinese tradition of respect for the wisdom of age, which is a major cultural value" (Dlabay and Scott 2006, p. 77) .
• "AFLAC's big break came when John Amos visited the Tokyo World's Fair in 1970. He noticed that many Japanese walked around in surgical masks to protect themselves from air pollution" (Griffen and Pustay 2005, p. 87) .
• "An individual from the new generation is more direct than the traditional Japanese. He acts more like a Westerner, a gaijian [sic]" (Hill, C. 2005, p. 113) .
• "[In Japan] Shinto is in every way a national religion that permeates everyday life" (Hill, J. 2005, p. 458 ).
• "The country's long economic slump has convinced many Japanese they cannot rely on the large corporations or the government to ensure their future. They have to do it for themselves" (Hodgetts and Luthans 2003, p. 116; Hodgetts, Luthans and Doh 2006, p. 101) .
• "Silence is a mark of self-control, a highly desirable trait in Japan that dates back centuries to the bushido code (way of the warrior, or samurai). This code emphasized the qualities of calmness and inner strength for men" (Holt and Wigginton 2002, p. 343) .
• "Asians view some trust-based relationships among individuals or firms as normal and beneficial, wheras [sic] Americans may view these same relationships as collusion. Despite the recent interest in trust throughout the business world, the existence of antitrust (literally, against trust) laws in the West is indicative of the differences in norms of business behavior" (Peng 2006, p. 110) .
• "The Japanese were known to reject foreign influences, often feeling that they had little to learn from the gaijins (foreigners), until their self-imposed isolation ended in the 1700s" (Phatak et al. 2005, p. 159) .
• "Economic Growth Theory, originally developed by Rostow … implies that for any national economy to grow around the world, it has to adopt a free market economy, and has to, like the western developed economies, undergo different stages of development" (Saee 2005, p. 4) .
• [In Japan] "Shinto beliefs are reflected in the workplace through the traditional practice of lifetime employment" (Wild et al. 2006, p. 66 ).
PROBLEMS WITH INTERPRETATIONS
At a more serious level are interpretive errors, the sorts of things that a specialist knows are contentious or flatly incorrect, but are sometimes believed to be correct by non-academics, or which form part of a nationalist ideology. These frequently take the form of common sense statements about the world. The repeated assertion in the texts that Japanese ethnic homogeneity is responsible for the distinguishing features of Japanese culture (for instance Griffen and Pustay 2005, p. 87 ) is one variety of what is known as nihonjinron (roughly "debate about Japaneseness"), and although it is a popular genre of pseudo-social scientific literature in Japan, it is false (see Yoshino 1992) . And in the case of Korea, for example, John Wild, Kenneth Wild, and Jerry Han state that "South Korean business practice reflects Confucian thought in its rigid organizational structure and unswerving reverence for authority," and as a result "Korean employees do not question strict chains of command" (Wild et al. 2006, p. 65 ; see also Deresky 2006, p. 105; Holt and Wigginton 2002, p. 306) . It is true that the South Korean government and many South Korean employers have claimed that Korean society and Korean firm structures rest on Confucian values (see Robinson 1991) . However, this is an ideological assertion and is perceived as such by ordinary Koreans and by workers in large Korean firms. Through the 1990s independent unions were illegal and the frequent labor protests were brutally suppressed by police and army units (see Kim 1992; Janelli and Yim 1995; Kwon and O'Donnell 2001) .
Because of the rapid growth of East Asian economies over the past three decades, the possible links to inherited Confucian values have stimulated wide discussion, but the substance of much of that discussion has eluded textbook authors. Staying with Wild, Wild, and Han for the moment, we find the following passage:
Some observers contend that the Confucian work ethic and education commitment helped spur east Asia's phenomenal economic growth. But others respond that the link between culture and economic growth is weak. They argue that economic, historical, and international factors are at least as important as culture. They say Chinese leaders distrusted Confucianism for centuries because they believed that it stunted economic growth. Likewise, many Chinese despised merchants and traders because their main objective (making money) violated Confucian beliefs. As a result, many Chinese businesspeople moved to Indonesia, Malaysia, Singapore, and Thailand, where they launched successful businesses.
Today, these countries (along with Taiwan) are financing much of China's economic growth (Wild et al 2006, pp. 65-66) .
No sources are cited, so it is difficult to see exactly what has happened here.
Taking the statements about China one at a time, we can say that for centuries, if China's leaders were any one thing, it was Confucian, so not only were they not suspicious of Confucianism, they also did not place any particular value on economic growth as such.
On the other hand, while it is true that official Confucian values did not favor trade, it is also true that dutiful children were obligated to create wealth in order to celebrate family rituals and thereby please their ancestors, and therefore the gentry class were continually involved in commerce (see Tipton 1998, ch. 4) . The desire for wealth was one of the factors in the Chinese diaspora to Southeast Asia, but it was only one among many, and no one would argue that China's hostility to merchants was the cause of the migration.
Only a tiny minority of the migrants became wealthy. And, although Taiwan While there are many subgroups within Christianity, the major division is between Catholicism and Protestantism. A prominent difference between the two is the attitude toward making money. While Catholicism has questioned it, the Protestant ethic has emphasized the importance of work and the accumulation of wealth for the glory of God. At the same time, frugality was emphasized and the residual accumulation of wealth from hard work formed the basis for investment.
It has been proposed that the work ethic is responsible for the development of capitalism in the Western world and the rise of predominantly Protestant countries into world economic leadership in the twentieth century (Czinkota et al. 2005, p. 44. See also Ball et al.2004, p. 301; ; Ball et al. 2006, p. 188; Cullen and Parboteeah 2005 , pp. 93-94, 95; Deresky 2006, pp. 90-91; Griffen and Pustay 2005, pp. 94-95; Hill, C. 2005, pp. 95-100; Hill, J. 2005, p. 459; Wild et al., pp. 62-63) .
As with the passage on China analyzed above, the conclusion here is demonstrably incorrect. If we take 1900, three of the five major powers (France, AustriaHungary, and Russia) were not Protestant, and a fourth (Germany) was slightly over one-third Catholic. In the 1930s Britain and the United States might be classed as Protestant, but not France, the Soviet Union, or Japan, and Germany was more Catholic than before because of territorial changes. In the 1960s we would still have Britain and the United States as Protestant, but not the Soviet Union or Japan, the European Community would rate at about half and half, and by then Catholic southern and Orthodox eastern Europe were also well on their way to full industrialization. The demise of the Soviet Union left the United States as the hegemonic power at the end of the century, although by now it contained a very large Catholic Hispanic minority, but expansion had left the European Union less Protestant than ever, Japan as before was not Protestant, and neither were other rising powers such as China, India, or Brazil.
To support their argument Czinkota, Ronkainen, and Moffett cite a book by sociologist David McClelland published over forty years ago (McClelland 1961) . The underlying reference, however, is to Max Weber, a justly famous German sociologist to whom we owe our concepts of modern bureaucracy, charismatic leadership and ideal type analysis. Weber's works were translated into English in the early 1950s and stimulated wide discussion in the United States and Britain. In The Protestant Ethic and the Spirit of Capitalism Weber argued that certain characteristic features of Protestant belief, particularly the notion of a religious "calling," fit especially well with certain fundamental aspects of capitalism, especially instrumental rationality and orientation towards the future (Weber 1904-05) . In contrast, in a posthumously published work he argued that the lack of correspondence between the fundamental characteristics of capitalism and Confucianism, and the social dominance of the educated gentry class, explained the failure of China to develop a capitalistic economic system (Weber 1920-21 ).
Weber's claims were strongly disputed in the discussion in which McClelland was participating, for instance regarding the doctrine of predestination, which should have predisposed Protestants to a fatalistic acceptance of God's will rather than energetic economic activity. 1 Nevertheless, in the 1950s and early 1960s it still made a certain amount of sense to look for underlying reasons for the disparity in development between northwestern and southern and eastern Europe, and between Europe and Asia (see Green 1973) . By the late 1960s southern and eastern Europe had almost completely closed the gap, and therefore the long term impact of religious or cultural differences lost relevance and the discussion evaporated in European studies. By the 1980s the rise of Asian economies had inspired some to reverse Weber's argument about China, and claim that Confucianism had aided, not hindered, economic growth (see Tu 1996) . Weber is still significant as the originator of many of the conceptual tools of modern sociology and political science. For German historians, however, he is more a product of his times, the anxious concern over the alleged inability of the German Catholic minority to assimilate into German society before the First World War (Tipton 2003, pp. 231-232 
PROBLEMS WITH DEFINITIONS AND THEORIES
Culture, the key term in these chapters, is notoriously difficult to define, and the definitions used by the authors range over a broad field. Some say it includes everything, "the sum total of the beliefs, rules, techniques, institutions, and artifacts that characterize human populations" (Ball et al. 2006, p. 178; also Holt and Wigginton, p. 284) . Some confine it to mental activities, the "pervasive and shared beliefs, norms, and values that guide the everyday life of a group" (Cullen and Parboteeah 2005, p. 43 ; also Hill, C., p.
91; Hodgetts et al. 2006, pp. 93-94 On a theoretical level, most of the authors say that culture is learned, and that it is transmitted from one generation to the next (for instance Hodgetts et al. 2006, pp. 93-94) .
How that transmission takes place is not considered. Family structures are described as nuclear or extended, but not analyzed as transmitters of culture. Educational systems appear in the texts only as more or less successful providers of literate and motivated workers. One exception is Ricky Griffen and Michael Pustay (2005, p. 87) , who note that Japanese schools explicitly repress individuality and force identification with the group, but who then attribute the result to "Japan's ethnic homogeneity and relative isolation from the rest of the world until the 1850s." Popular culture is noted, but not analyzed, and differences in, for instance, control over the media are not considered.
Cultures are primarily described as national, but nationalism is only noticed when it creates difficulties for foreign investors. This is a particularly dangerous weakness, and can lead to errors and missed opportunities.
Because the extent and transmission of culture remain unclear, and because the interplay of institutions and values has not been adequately theorized (as in the Griffen and Pustay example), it is also not immediately clear how, and in particular how rapidly, culture can change. Some of the examples cited above in section 2 in effect assume that culture never changes, and that contemporary practices reflect values that have been in place for centuries or forever. This is the iceberg approach, the claim that 15 per cent or less of culture is visible in behavior or built environments, while the remaining 85 per cent lies below the surface and propels what is above (Ball et al. 2004, p. 292; Ball et al. 2006, p. 178) . On the other hand, the texts are often inconsistent and cite instances of both continuity and change. On the same page that the British are held to line up for buses as a result of a deep cultural imperative, we read that medieval Scandinavians and eighteenth-century Germans altered basic aspects of their cultures (Ball et al. 2004, p. 292; Ball et al. 2006, p. 178) . Further, as argued below, textbook authors appear to expect substantial cultural change in the near future. (Hill 2005, pp. 111, 113) . Some end with a bland statement that all frameworks have their utility, or that the different frameworks "have resulted in very similar descriptions of the various issues or dimensions that different countries and different cultures of the world emphasize" (Phatak et al. 2005, pp. 142-143) . More often the student is left, often in the final paragraph, with an assertion that "Hofstede's four dimensions have given managers a basis for understanding how cultural differences affect organizations and management methods," but with no particular evidence that this is the case, or how it occurs (Ball et al. 2004, p. 326; Ball et al. 2006, p. 209; see Holt and Wigginton 2002, p. 309.
Arvind Phatak, Rabi Bhagat, and Roger Kashlak make possibly the most imaginative attempt to link the dimensions of cultural differences to specific national differences. They select four case study countries, Japan, Germany, China, and Mexico, based on their importance in international trade with the United States, as the most significant economic center in the world. This is promising, and to their credit this is one of the texts that expends real effort to be truly global in approach. However, the results are not happy. In the case of Japan they assert, Japanese culture is based on the principle of wa (peace and harmony). Wa is connected to the value of amae (spiritual harmony). Amae, in its turn, leads to shinyo (mutual interdependence, faith and honor), which is necessary to execute business relationships. Although Japan is a country that is high on pragmatism, as well as masculinity, power distance, and uncertainty avoidance (three of Hofstede's value dimensions), much significance is given to the values of loyalty, interpersonal empathy, and continuous guidance and development of subordinates. This results in a curious mix of authoritarianism and humanistic values, and the company is often seen as a reflection of one's family (Phatak et al. 2005, p. 159) .
Unfortunately, although wa does mean peace or harmony and is widely held to be desirable, shinyô straightforwardly means trust, credit, confidence, or reputation and is used in the financial as well as the personal sense, and amae means "psychological dependence (on others' good will)" according to Sanseido's Japanese-English dictionary.
Amae is derived from the verb amaeru, "to presume upon" or "to play the baby," and has in fact been used by some Japanese scholars to describe Japanese society negatively, as creating a dependent, infantile mentality (Doi 1973 Equally disappointing is the designation of this mix of values as "curious" with no further elaboration, either diachronic in terms of Japan's own development, or synchronic in connection with the other case study countries. The four cases are not compared systematically, either in terms of the brief historical overviews, or in terms of their value orientations. Thus Germany is identified as a country low on Hofstede's power distance scale, but the result, "the formal structure of corporations," is then identified as "a practice somewhat uncommon in the United Kingdom and the United States," and is not compared to Japan, a good deal higher in power distance score but also with very formalized corporate structures, while the management structures of China and Mexico are not described at all , pp. 158-163).
PROBLEMS WITH PERSONAL AND PROFESSIONAL ISOLATION
There are therefore problems at several levels. The most obvious explanation for what has gone wrong is that the authors have not done their homework. A rather narrow set of references provide the sources, for instance in the discussion of non-verbal communication. Although it is difficult to say exactly, the notion that the thumbs-up gesture is obscene in Australia may have migrated from a 1975 book (Condon and Yousef 1975, pp. 120-126) , to a quiz originally published in 1987in Foreign Agriculture, a publication of the U.S. Department of Agriculture, and used by Donald Ball and his colleagues (Ball et al. 2004, p. 331; Ball et al. 2006, p. 213) , and then to another book originally published in 1991 (Axtell 1998, ch. 2) . 2 Some of these sections appear to have been added more or less arbitrarily, and we may suspect that some of the authors have responded to prompting from their publishers to cover topics that appear in competing texts.
We can also speculate that personal isolation may be partly at fault. (Phatak, et al. 2005, pp. xix-xxi) . The use of theory in their section on cultural patterns in Japan is analyzed above. As well as its conceptual problems, the short passage contains a number of notable errors, including the spectacular assertion that Japan's "self-imposed isolation ended in the 1700s." There are no references, and their only source of authority is their own personal experiences. They conclude, "In competing with Japan, one often encounters the phrase 'competing with Japan, Inc.' In several visits to Japan, the authors of this book noted a remarkable sense of affinity that the Japanese have with their community, company, and country. They take great pride in their country's achievement" (Phatak, et al. 2005, p. 159 ).
Personal isolation carries over into professional isolation. In all of the fifteen texts, there are only two cases in which the authors cite specialist area studies literature, both dealing with Japan, but the three works Charles Hill relies on were published in 1970, 1987, and 1988 , and he has the embarrassing "gaijian" for gaijin. Some very broad statements rest on these very tenuous foundations. One analysis of Islamic business practices comes from the New York Times (Czinkota et al. 2005, p. 46). The flat statement that "caring for women and performing household duties are considered women's work in Spain" is taken from the Wall Street Journal (Wild et al. 2006, p. 60) , as is the assertion quoted above that Japanese no longer trust government or large firms (Hodgetts and Luthans 2003, p. 116) . The claim that "Japanese employers are finding that younger workers no longer have the same dedication to their jobs that their predecessors had" comes from Fortune (Ball et al. 2004, p. 300) . The implied assertion that the Indian caste system is "dying" relies on articles in the Guardian and Seattle
Times (Cullen and Parboteeah 2005, p. 99) . The statement in "The Culture Quiz" that "In Ethiopia … the act, by a woman, of opening the front door, signifies that she has agreed to have sex with any man who enters" is taken from an article published in the Boston Globe Magazine in 1991 (Hodgetts and Luthans 2003, p. 562; Hodgetts et al. 2006, p. 532).
PEDAGODY, THEORY, AND EDUCATIONAL NATIONALISM
Looking at possible deeper reasons for the unsatisfactory state of these chapters, we might ask whether there is a pedagogical strategy in play that has perhaps not quite succeeded. For instance, the authors may be attempting to make complex questions simple, or to provide summaries that are easy to assimilate. The search for a simple and effective presentation of differences may have been overdone for a specialist's taste, but it might at least attract the students' interest. However, the descriptions of changes from the previous editions suggest that the authors in fact believe themselves to have accomplished a great deal. For example, Chapter 2 Culture emphasizes not only the importance of preparation for differences but also how culture can be used as a competitive tool. The availability of new learning tools, such as those in the virtual environment, make acquiring culture-specific knowledge and sensitivity more feasible and effective (Czinkota et al. 2005, p. viii). 5 Others are equally self-congratulatory. 6 Here again we may suspect the influence of publishers, who regularly demand new editions to maintain sales, and who presumably are responsible for the irritating habit of dating the editions a year in advance.
Nevertheless it is the authors who bear responsibility for the claims made.
Another possibility is the impact of a prejudice in favor of empiricism, and possibly a hostility to theory in general, which might explain the banishing of the obligatory coverage of Hofstede to the end of many of the chapters. Again this seems unlikely, since there is no evidence the authors are averse to theory in, for instance, their treatment of international trade, location decisions, or product cycles. On the other hand, their background in management appears to have led at least some of the authors to a bluff and hearty pragmatism:
One of the writers installed in a Spanish factory new production equipment that was to replace old but still serviceable machinery. Before leaving for a week's work in Madrid, he tested the equipment, trained some workers to use it, and advised the supervisor that it was ready. On his return, he was surprised to find that the new equipment was not being used. The supervisor explained that the old machinery was working well and he didn't want to "disrupt production."
Actually, the new equipment was easier to use and would greatly increase output.
Realizing that drastic action was called for, the writer grabbed a sledgehammer and made a token effort to destroy the old equipment. Only then did the supervisor get the message. Admittedly, the action was unorthodox, but it did bring immediate results (Ball et al. 2004 , p. 700 note 11 to Chapter 9; Ball et al.
2006, p. 682 note 11 to Chapter 6).
We might wonder about the role of patriotism and an American triumphalism.
There is certainly an American focus, even in the international editions, as these texts are Although the following survey of Western Europe notes that "Britain was the first country to industrialize," nothing is said in that section about the British cultural values that might have contributed to industrialization (Hill, J. 2005, pp. 135, 142) .
There are some suspicious notes, for instance the concern that fluency in the host country language may cause expats to "go native" and the particular danger that marriage to an Asian woman can lead a Westerner astray. John Daniels, Lee Radebaugh, and Daniel Sullivan illustrate the dangers with a case originally prepared at Stanford University's Graduate School of Business in 1963, in which marriage to a Japanese woman causes an American to develop a "complete emotional involvement with Japanese culture." He moves to a "Japanese" neighborhood, defends the system of promotion based on seniority, finds a job with the Japanese joint venture partner for an employee his American boss has fired, and when confronted by the boss says "he had done what was expected of a superior in any Japanese company by assuring a subordinate's continued employment." 7 However, the answer appears to be no, and yes. No, because American business is repeatedly taken to task as ethnocentric, insensitive, unwilling to change, and slow to adapt to foreign cultures. And also no, because American and more generally Western executives are instructed in how they should behave in foreign countries and repeatedly warned of the dire consequences of cultural insensitivity, for instance in the case of the thumbs-up gesture. But yes, because the audience for the texts is not American or Western executives, but the students who may become the next generation of American or Western executives, and these young people are a source of apprehension. Although the Protestant work ethic is commonly asserted to be the foundation upon which Western
European and American domination rested, the authors are concerned that its equivalent in Japan, an alleged "Shinto work ethic," may be weakening, and this suggests implicitly that the original Protestant work ethic may also not be all that it used to be. This appears to be the point of a cartoon from The Wall Street Journal that shows a suited but also samurai-helmeted executive announcing to his subordinates, "The Protestant work ethic isn't cutting it, so we're switching to Shinto" (Ball et al, 2004, p. 304 and 2006, p. 188) .
Explicitly, these texts intend to train students in the techniques of modern international management. Implicitly, however, their message is that only a certain set of values is appropriate for such managers, and their implicit purpose therefore is to inculcate those values. Perhaps not surprisingly, the implicit underlying pedagogical function of the textbooks emerges most clearly in the text by Les Dlabay and James Scott intended for high school use. Dlabay and Scott actually feel it necessary to define "passport" in a separate section on travel documents (Dlabay and Scott 2006, p. 328) .
The pedagogical aspect of the high school text becomes even clearer when it insists on telling students what "American business culture" is, with the obvious intent of molding them into that pattern. In a section on "subcultures" we learn that "business" is a separate subculture in every country, and we are presented with a list of "common sayings" that "reflect some widely held beliefs, values, and assumptions of the U.S. business culture" (Dlabay and Scott 2006, p. 61) . They are:
• "Where there's a will, there's a way -You can influence your own future."
• "Don't count your chickens before they are hatched -You must not count on predictable outcomes." • "Waste not, want not -You should use your resources carefully."
• "Time is money -Time is a valuable resource that you should use wisely."
• "If at first you don't succeed, try, try again -You should strive persistently toward your goals" [the iconography in this case is a grey-haired man who obviously has tried and tried again, and presumably succeeded].
As with the nervous need to tell students what a passport is, this reflects, not the values that the students have as Americans, but the values that the authors want to instill in them as American business executives. It is worth noting that some of these values, especially "time is money," are precisely the ones that are commonly held to cause problems for American executives in other countries.
University level texts appear to assume students share the American business culture. And they assert that students have to learn that there are other cultures and to become familiar with those cultures. However, they also assume that these cultures are doomed. Most contain separate chapters on globalization that, despite lip service to cultural diversity and the negative consequences of global economic development, describe an inexorable shift to universal consumption patterns, and a change toward global management patterns (for instance Holt and Wigginton 2002, p. 66) . Thus, according to Phatak, Bhagat, and Kashlak, "Globalization has ardent supporters as well as vehement opponents. Only time will tell which viewpoint prevails … [but] … Several forces are the drivers of globalization. These drivers will, in all probability, intensify the speed of globalization in the years ahead" (Phatak et al. 2005, p. 70) .
The chapters on cultural differences, when they come to spoken language, agree that the dominance of English is insurmountable (for instance Wild et al. 2006, p. 68, although their only source is the International Herald Tribune). Wild, Wild, and Han include a separate box on dying languages. "One day this year," they say, "somewhere in the world, an old man or woman will die and with them will go their language." There is, bluntly, no objective reason to spend a half a page on dying languages in a 300-page text intended for managers of international businesses, unless there is some implicit agenda.
The point the authors hope to drive home, is that, although Mandarin and Spanish are also gaining "as minority languages die out," English is triumphing, evidenced by the number of countries that give "special status to English" including India, Nigeria and Singapore, and the fact that "roughly one quarter of the world's population is fluent or competent in it" (Wild et al. 2006, p. 67) .
However one evaluates the current situation or what predictions one may make for the future (recall that the three countries mentioned are all former British colonies, for instance, that Hindi also has a special status in India, Nigeria conducts education in a variety of languages, and that Singapore forces its ethnic Chinese high school students to study Mandarin), the passage is typical in that the underlying trend perceived by the authors is a tendency for other cultures to change to the American pattern. Several identify the direct beneficial influence of United States firms on foreign cultures, for instance in championing equal opportunity for women. "The international business entity acts as a change agent by introducing new products or ideas and practices" (Czinkota et al. 2005, p. 38) , and "MNCs facilitate this process of cultural convergence, for better or worse, through their advertisements that define appropriate lifestyles, attitudes, and goals and by bringing new management techniques, technologies, and cultural values to the countries in which they operate" (Griffen and Pustay 2005, p. 111) .
So now, instead of immutable, culture is perceived as changeable, in response to the influence of globalization and United States foreign investment. The suggestion that the Hindu caste system is dying is phrased as a question, and the sources may be thin, but the presentation clearly suggests that it is fading (Cullen and Parboteeah 2005, p. 99) .
The passages on Japan assert repeatedly that the Japanese "tradition" of lifetime employment is "waning" (Wild et al. 2006, p. 66) . Presumably the traditional Aboriginal Australian we met above will somehow learn to cope with a modern store as well.
If all cultures will change and become more like American culture in the near future, then why do students need to learn about these cultures? Is it merely a temporary phase, lasting until the other cultures die? Parallel to theoretical studies of nationalism, I
suggest instead that there is another agenda, an attempt to reinforce and strengthen the American "business culture" precisely by pointing out the differences between American and other cultures. Identifying the "other" in foreign cultures, by highlighting their differences, defines and reinforces the distinctive features of "our" culture, and studies of nationalism have seen it as a common tactic for creating, defining, and reinforcing a preferred version of the national identity (see Greenfeld 1992; Billig 1995; McVeigh 2004 ). In the international business texts considered here, this becomes a sort of The critical research question regarding pedagogy is the alignment of goals with substantive materials and teaching strategies. This raises theoretical questions on the one hand in terms of education, and empirical questions on the other hand in terms of the materials and cases used. As teachers, one thing we should certainly not do, is to encourage our students to think that because they have memorized ten alleged facts about foreign countries, that they are ready to undertake international operations, as for instance Donald Ball and his colleagues do. A score of 8 to 10 on the quiz they have taken from the 1987 U.S. Department of Agriculture publication earns the comment, "Congratulations, you have obviously done your homework when it comes to doing business overseas" (Ball et al. 2004, p. 331; Ball et al. 2006, p. 213 ; the Culture Quiz offered by Hodgetts et al. 2006, pp. 530-534 is equally pernicious).
If the suggestion as to the implicit pedagogical agenda of these texts is correct, we should avoid that as well. If there is a universal ethics, one of its principles is surely the honest recognition of difference. In practical managerial terms, cultures may be mutable, but they will not disappear any time soon, and therefore it is important to spend the effort to engage with them seriously. The texts fall down rather badly in this regard. As noted above, Phatak, Bhagat, and Kashlak make perhaps the most consistent effort to step outside the American/Western approach, and Phatak has recently argued for a more culturally sensitive approach to management education in the Asian region (Phatak 2005) . However, again the results are not happy. They list four learning objectives for Chapter 5, The Cultural Environment. "After completing this chapter," they say, "you should be able to:
• Understand the concepts of culture and cultural variations in international management.
• Explain the influence of environmental factors on societal culture.
• Discuss the significance of various frameworks for understanding cultural differences around the world.
• Identify distinctive management styles that exist in different countries." (Phatak, et al. 2005, p. 135 ).
The chapter is organized into three sections, on definitions of culture, on frameworks for classification of culture, and on culture and management styles in selected countries. The first section is clear enough that it is "subjective" culture that is being studied, but the second objective, to explain the influence of environmental factors on culture, does not appear explicitly anywhere in the chapter. There is one reference to change in traditional societies (p. 139), although this appears in the middle of a subsection on the opposite, the effects of culture on organizations, and there are disconnected passages on "language barriers" (at the end of the section on frameworks, p. 158) and on "the Internet and the evolution of newer cultural groups" (at the very end of the chapter, p. 164). We have already looked at the final section above. Aside from factual and interpretive errors, the links to the seven competing frameworks presented in the second section are not clear. In addition, given the statement that the frameworks "have resulted in very similar descriptions," and the following statement that "the frameworks represent average tendencies … Not everyone in a particular culture behaves in the same way" (Phatak, et al. 2005, p. 143) , students may be forgiven for wondering why they should devote so much energy to the different lists of variables.
This example is typical of the failure to align the stated learning goals with the material presented in the text. Frequently the goals are passive, asking for definitions or descriptions (Holt and Wigginton 2002, p. 282) , or top-down directives that "In this chapter you will learn …." (Hill, J. 2005) . The result will almost inevitably be "surface" learning, an attempt by the student to remember a sufficiently high proportion of the statements made to pass the examination. Student's attitudes will not change, or if they do change it will be in the direction of the unstated implicit agenda outlined above, reinforcing rather than lessening their tendency to react to cultural differences in a biased and ethnocentric manner. "Deep" learning, in contrast, moves beyond knowledge and skill acquisition, and aims explicitly at attitude change, leading to higher order developments in critical thinking, problem solving, reflective thinking, appreciation of multiple viewpoints, and the development of judgment and wisdom (see Biggs 2003) . In Textbook authors could take their own advice when dealing with other cultures, that is, to be prepared, to slow down, and above all to respect the culture (Ball et al. 2004, pp. 291-292; Ball et al. 2006, pp. 177-178) . Serious study is required, and this takes time and effort. This is one area of research, the location of relevant material. We can step outside our discipline and seek help from colleagues in area studies, history, political science, and sociology. On the other hand, we most likely should avoid the counsel of perfection, the argument for instance that "Area studies should be a basic prerequisite for other types of training programs" (Czinkota et al. 2005, p. 62) . There is too little time to learn everything about any one culture, let alone the 200 or so national cultures currently requiring our attention.
Students need to find their way through the mass of information that is available about political systems, social structures, and cultures. To do this they require a theoretically grounded roadmap. The focus of presentation in an analytically and educationally useful structure is therefore another important area of research. For the textbook authors and for international business scholars, as noted above Geert Hofstede is recognized as the preeminent theorist of culture. According to a recent outline of culture research agendas and approaches, "national culture … has become increasingly important in the last two decades, largely as a result of the classic work of Hofstede" (Leung et al. 2005, p. 358 ). Hofstede of course has been widely criticized. 8 However, possibly more interesting is the fact that Hofstede is generally unknown outside of international business circles. If one were inquiring as to the definition of culture and the general ways in which culture might interact with social structures, one would consult with cultural theorists, anthropologists, sociologists, and in the management area with specialists in organizational behavior. When one does this, however, one discovers that Hofstede is not mentioned once in a standard selection of cultural theory texts (Elliot 1999) . He is not mentioned once in the index of a standard encyclopedia of social and cultural anthropology (Barnard and Spencer 1996) . Hofstede is also neither mentioned in the indexes nor cited in the bibliographies of introductory sociology texts (Bilton, et al. 2002; Giddens 2001; Van Krieken et al. 2000) . And, he is not mentioned or cited in at least one major introductory organizational behavior text (McShane and Travaglione 2005) .
Theoretically, this poses a problem. Social theorists, anthropologists, sociologists, and some organizational behavior specialists obviously are employing different definitions of culture from the one used by international business researchers.
This may not matter. It may be that Hofstede and the other theorists of cultural dimensions have identified those areas that are of most relevance to international managers, and that the typology is sufficiently robust and sufficiently easy to apply that it is sufficient for their needs. However, rather than assume this to be the case, one task of pedagogical research would be to examine the definitions used in those other disciplines in light of management requirements, to identify those aspects of culture that are critical, and to examine the grounding of those claims. In addition we might consult the literature on varieties of capitalism, which could provide some substance to the comparisons with European and Asian business cultures (for instance Hall and Soskice 2001; Yamamura and Streeck 2003) .
Rather than isolated facts, it is the tools for study that are important. Cultural knowledge can create competitive advantage, and the points made here about teaching apply to internal training and knowledge management regimes as well. Knowing that one's firm will be doing business in a particular country should be a signal for all of those
involved to learn what they need to know. Our job is to ensure that our students have the search and research skills to aid their firms in this process, to find and analyze the information that is available. This involves their critical faculties, it means accepting that there are no hard and fast answers, and it means accepting that even the questions may be matters of contention. It means understanding that every nation's culture is a contested field, and it therefore involves discovering what both indigenous scholars and outside observers consider the key points of interpretation and dispute.
To conclude, obviously we must demand higher levels of service from our textbook authors. However, in doing this we also need to remember the implied agendas for both practical pedagogy and for research in the impact of culture on international management. Research into management techniques needs to align with our teaching goals, our study of culture, and our study of the international context. We need to broaden our vocabulary to take into account the concerns and insights of adjacent disciplines. This is not an easy task, but failure runs the risk of isolating international business research in a conceptual "silo" (Inkpen 2001) , providing sub-optimal advice to practitioners and unlikely to influence research in adjacent disciplines. In an internationalizing world, however, if we can reach out successfully, we will capture the high ground of management research.
